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1.  Quality report of education at undergraduate 
and advanced level 

1.1.  Basic Data 

Program/main field: Master’s Programme in Business Administration-Strategy and 
Management in International Organizations.  

Number of beginner places per year (on admission both autumn and spring, 
report distribution): 40. 

Summary description of the program / main area: 

The Business Administration - Strategy and Management in International Organizations 
programme is a second cycle programme that leads to a Master of Science (120 Credits) 
degree with a major in Business Administration. This two-year master’s programme is a 
young and small-scale program created in 2007 with only 40 students per intake. It is an 
international program with high diversity (about 20 or more different nationalities in 
class every year).   

The program's overall purpose is to contribute to the education of a new generation of 
researchers and practitioners, competent to understand science and business as social 
phenomena and to help guide their development towards socially appropriate ends. To 
complete the degree, students must follow a combination of course work and prepare a 
thesis. The program is designed to provide post-graduate training in Business 
Administration at an advanced level. 

The program provides an environment where students are typically highly committed and 
hard-working, used to assuming responsibility, and working in a multicultural 
environment where the diversity of perspectives has to be turned into workable solutions. 
For instance, over the past years we have received students from more than 60 different 
countries, ranging from Argentina to Zambia. A typical SMIO class consists of some 20 to 
25 different nationalities, which brings interesting perspectives to discussions and 
insights into the different markets of the world. This is like having the world in one 
classroom. 

This is a program that encourages creativity and teamwork. The program is founded on 
research-based knowledge grounded on empirical examples, focusing on critical and in-
depth analysis and communication of results. Hereby, the program alternates between in-
depth and empirically driven academic education and strong practical education in the 
form of e.g. case work. Therefore, each of the program courses contributes to a stable 
knowledge base drawing on in-depth and extensive analysis of articles and books. In each 
course, insight is given by both classical and contemporary scholars. In addition, each 
course provides insights into a number of international organizations' activities and 
empirical phenomena. The students then use their knowledge base to find relationships 
between the acquired theoretical concepts and empirical phenomena, define research 
questions and, for example, carry out case work and projects. In each course, students' 
communication skills are also trained in one or more areas, by writing argumentative 
essays, oral presentations, feedback sessions, debates and seminars. 

The first two semesters of the program are shared by all program students. This includes 
courses on leadership and organization, international management, management control, 
business administration and human resources. The first half of the third semester is also 
mandatory to all program students and focuses on strategy. Subsequently, students 
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receive the possibility to create their own focus on the program by selecting between two 
different courses (i.e. Advanced Consumer Marketing or Project Management 
Innovation) in the second half. It is also possible to study abroad during the third 
semester. The foreign semester should include courses in strategy and management. 

During the fourth semester, the program concludes with a master's thesis in one of the 
areas covered in the previous semesters.  The program structure in Figure 1 provides an 
overview of the current courses. The syllabuses describe content, teaching, working 
methods and examination in more detail (see link below). 

Link to current education plan: https://liu.se/studieinfo/program/f7mio/4049  

 

Overview of courses included in the Program (See figure 1): 

Course 1: Classic Leadership and Organization Dilemmas, 15 ECTS (722A38) 

https://liu.se/studieinfo/kurs/722a38/ht-2019  
 
In the first phase, the course focuses on an organizational challenge: How can we manage 
an organization's simultaneous needs for exploration of new opportunities (relying on 
imagination, vision, foolishness, courage, breaking rules and routines) and exploitation 
(developing more efficient ways of working through rationality, standards, routine, rules, 
and similar patterns of thinking) and more specifically how do we allocate scarce resources 
between the two? In the second phase, the course goes more in-depth and explores 
fundamental questions of leadership.   

Course 2: Contemporary International Management Paradoxes, 15 ECTS (722A39) 

https://liu.se/studieinfo/kurs/722a39/ht-2019  

This course places the firm in its business environment and takes its starting point in the 
highly competitive business environment of the 21st century; global and dynamic, 
internet-based with competition often based on intangible resources, coupled with 
demands for ethical firm behavior and a sustainable ecological footprint. Here, firms face 
a series of seemingly paradoxical demands for being global and local, standardized and 
diverse, responsive and integrated, innovative and efficient.  

Course 3: Business Finance, 7,5 ECTS (722A45) 

https://liu.se/studieinfo/kurs/722a45/vt-2020 

The course is based on the idea that decision-making in modern organizations requires 
knowledge of finance both as an academic discipline and as a practical toolbox. Thus, the 
course integrates theory and case studies to create and highlight situations where critical 
business problems require effective solutions. The course connects strategy and finance 
and focuses on how finance can be used to create effective business solutions. The learning 
framework of the course is structured around a number of cases where students will use 
spreadsheet modelling to solve problems, develop strategies and action plans.  

Course 4: Management Control Systems, 7,5 ECTS (722A46) 

https://liu.se/studieinfo/kurs/722a46/vt-2020  

https://liu.se/studieinfo/program/f7mio/4049
https://liu.se/studieinfo/program/f7mio/4049
https://liu.se/studieinfo/kurs/722a38/ht-2019
https://liu.se/studieinfo/kurs/722a39/ht-2019
https://liu.se/studieinfo/kurs/722a45/vt-2020
https://liu.se/studieinfo/kurs/722a46/vt-2020
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This course will develop the students’ knowledge and comprehension of how managers 
influence other members of the organization to implement strategies in an efficient and 
effective way. The central focus in this course is strategy implementation and an effective 
use of resources in order to achieve the organizational goals. In particular the course 
provides knowledge, application and analytical skills to compose management systems 
and to manage the firm’s performance. Management control involves a variety of activities 
which the students should be able to operate after having successfully completed the 
course. The students will be introduced to the nature of management control, its 
background, definition and theoretical framework.  

Course 5: Term Project, 7,5 (722A48) 

https://liu.se/studieinfo/kurs/722a48/vt-2020  

The main objective of this course is to furnish students with competencies to plan, control 
and innovate that are necessary to successfully manage a challenge. The specific challenge 
may be of two kinds and here students make a choice depending on their future career 
plans. The first option is to work together with a company and help them to solve a 
problem and then write a project report based on your findings. For those interested in a 
research career, the other option is to take on a research problem and work together with 
one of the professors at the department and produce a research based term paper.  

Course 6: HRM in Modern Organizations, 7,5 ECTS (722A47) 

https://liu.se/studieinfo/kurs/722a47/vt-2020  

The course is based on the relationship between HRM, strategy and competitive 
advantages, with the resource-based approach (RBV) as the theoretical basis. The 
discussion continues with a focus on new organizational forms to achieve higher 
competitiveness, such as project-based organizations that also create an increasingly 
project-based working life. In relation to this, the course focuses on current challenges for 
HRM in project-based organizational contexts, as well as key roles in the execution of 
HRM, its function and interrelationships. 

Course 7: Strategy-Classic and Contemporary Views, 15 ECTS (722A22) 

https://liu.se/studieinfo/kurs/722a22/ht-2019  

The course contains both classical and contemporary perspectives on strategy. The classic 
view represents the norm in the strategy field, i.e. models and concepts that students who 
read strategy are expected to know. These models and concepts are complemented by 
more contemporary ideas about strategy, and serve as tools for questioning the classic 
ideas. The course deals with aspects of competitive advantages that range from 
companies' internal resources, to the role of the market and the customer in the value 
creation process. 

Course 8: Innovation and Project Management, 15 ECTS (722A47) 

https://liu.se/studieinfo/kurs/722a40/ht-2019 

The ability of firms to integrate specialist knowledge is vital for successful innovation. The 
particular challenges of project-based organizations are discussed. During the last decade 
many firms have opened up their innovative activities to include e.g. customers, suppliers 
or even competitors and we discuss the implications of this development and particularly 
discuss and analyze different kinds of collaborative R and D projects and how they can be 

https://liu.se/studieinfo/kurs/722a48/vt-2020
https://liu.se/studieinfo/kurs/722a47/vt-2020
https://liu.se/studieinfo/kurs/722a22/ht-2019
https://liu.se/studieinfo/kurs/722a40/ht-2019
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governed and coordinated. In the last part of the course we focus on radical innovation 
and dynamics of innovation.  

Course 9: Advanced Consumer Marketing, 15ECTS (722A49) 

https://liu.se/studieinfo/kurs/722a49/ht-2019 

A service innovation doesn't happen if the consumers do not change their behavior. In 
particular, the course emphasizes the importance of brand innovation and behavioral 
innovation. The students will develop an understanding of what a service innovation is 
and how a firm can investigate consumer behavior through proactive market research 
techniques. We present, discuss and test market research methods such as observations, 
experiments and eye-tracking. The course integrates theory, cases and student projects in 
order to develop an understanding of consumer behavior and how to use this knowledge 
for making business decisions on innovation, marketing and sales.  

Course 10: Master Thesis, 30 ECTS (722A31) 

https://liu.se/studieinfo/kurs/722a31/vt-2020 

The students will in teams of two identify, develop and examine a research problem within 
the field of business. The course includes a seminar series that comprises a number of 
work seminars, where the ongoing thesis work is presented and discussed, as well as a 
number of theory and method seminars of a more general scholarly character. A 
significant part of the course consists of the students' independent work on their master 
project. To support the master project, each master pair will be assigned a supervisor. 
Teaching takes place mainly in the form of seminars and meetings with the supervisor. 

 

 

Figure 1. SMIO Program Structure 
  
 

https://liu.se/studieinfo/kurs/722a49/ht-2019
https://liu.se/studieinfo/kurs/722a31/vt-2020
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2.  Key figures 

2.1.  LiU common key figures and data from 
evaluation systems 

The number of applicants of the program has been increasing significantly between 2014 
and 2019. For instance, the number has doubled between 2014 and 2019 (see figure 2). 
This shows that the program has been successful to attract a huge number of students 
compared to the number of beginner places per year (i.e. 40 students per intake). 

 

 

Figure 2: Number of SMIO applicants 

 

2.1.1 Number of first-hand applicants 

When it comes to the number of first-hand applicants, we can see a positive tendency (see 
figure 3). This means that during the period 2014-2019 the average number of first-hand 
applicants has been growing fast (i.e. growing from 271 in 2014 to 462 in 2019). However 
the number of first-hand applicants decreased by 200 in 2019 and this could be explained 
by adding a stricter requirement for English level (i.e. from 2019, students need to have 
TOEFL to be admitted to the program). This decision came after getting a big number of 
students that did not have a good level of English in 2018. 

The number of first-hand applicants is huge compared to the small-scale program with 
only 40 students per intake. This raises the question of how can we get the best students 
from the group of first-hand applicants and also how can we develop the program with 
ensuring to get the best students from the group of first-hand applicants.   
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Figure 3. Tendency of first-hand applicants   

 

In conclusion, we can argue that the program is succeeding to attract a higher number of 
first-hand applicants over time. During the same period, compared to other international 
programs in Linköping University, the SMIO program has been the best at attracting first-
hand applicants (see appendix 1). This means that the program has succeeded in getting 
a good reputation around the world. One of the reasons could be the success of most SMIO 
graduates to get very good jobs internationally and this was the reason why many SMIO 
students expressed when they have been asked why did you choose SMIO program. 

 

Number of first-hand applicants by gender 

The diagram below (see figure 4) shows the number of first-hand applicants per year (HT 
= autumn term), for the last five years. The bars show the total number of first-hand 
applicants by women and men. 

 

 

 

 

 

 

 

 

 

 

 

                 

Figure 4. Number of first-hand applicants per year (HT = autumn term) 

 

This diagram in figure 4 shows that the percentages of  women and men have been stable 
during 2014-2015 with an average of 40% female and 60% of male students. As a positive 
outlook, the distribution between the genders has been steadily becoming more equal, as 
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the percentage of female students has been growing since 2014, reaching 45% in 2019 (see 
Table 1).  

 

 ht2014 ht2015 ht2016 ht2017 ht2018 ht2019 

% Women 37,27 37,50 32,88 42,76 42,77 44,37 

% Men 62,73 62,50 67,12 57,24 57,23 55,63 

Table 1. Percentage of first-hand applicants per year, by men and women 

 

One can raise the question of what a good strategy is to make these percentages stable and 
how parity in the quest for gender equality might be achieved. Today, the selection of the 
students is done by the Liu admission and they have no requirement to ensure enforcing 
gender equality. The most important criterion is that the students fulfill the academic 
requirements for the program. Thus, there are no concrete steps that are implemented 
today in order to ensure the achievement of gender equality. 

 

2.1.2 Credits production per semester of the percentage of 
active students 

The diagram below shows the number of active students and students' average credits 
production on the Y-axis. The X-axis shows the outcome per program event ("litter") 
broken down by half-year ("semester") 1-12. The red dots indicate the number of active 
students e.g. if the number is 200 in semester 1, it means that a total of 200 students 
produced credits during the five-year period. The diagram also shows the outcome, a 
number of six months after the end of the education, here it is seen that the number of 
active students is significantly reduced. 

The definition of active students is students who have taken any points, taken points on 
re-exams from previous semesters included. The selections are five course opportunities 
starting at the earliest spring semester (VT) in 2008 and up to the half year in which 6 
months have passed since the training was completed. 

 

 

     Figure 5.  Students' average credits production 
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As shown in figure 5, the credits production was the largest in semester 2 and 4. In 
semester 1 the credits production decreased, which may be explained by a number of 
students that did not produce credits especially in the first courses for different reasons. 
One of the reasons could be linked to the low level of English of some students. Since they 
start from the first course reading theory and write academic text in English, these 
students struggle to get credits compared to the other students. Another reason could be 
linked to students coming from different education systems. Unable to adapt quickly to 
the Swedish education system, these students need more time than the other students to 
produce credits and usually start a new course without getting any credit from the 
previous course. In semester 3, the credits production decreased, which may be because 
a group of students study abroad this semester and the credits done abroad are often 
registered later. Moreover, there are also a number of students that have not been 
transferred to semester 3 because they did not achieve the 45 credits needed as 
requirement for their transfer to the second year. Therefore, a number of students 
continued to produce credits in education after the two years had passed.  

 

 

Figure 6. Credits production of active students, distributed among women and men 

 

An interesting aspect that is worth highlighting in relation to the credits production is that 
there was no major difference between women and men's performance during the two 
years (see figure 6). However, figure 6 shows that women finished the program faster than 
men. Women who did not finish the program within 2 years needed 1 year after the master 
to graduate and men who did not finish the program within 2 years needed 2,5 years after 
the master to graduate. Besides, the figure 6 shows that women produce more credits than 
men in the same period. 

 

2.1.3 Time for graduation 

The diagram in figure 7 shows the percentage of students who take the degree per start 
year ("litter") and how long after completion of the education examination takes place. 
The stacks are displayed per "litter" (i.e. not accumulated outcome) and semester e.g. 
20092 refers to the start year 2009, term 2 i.e. autumn term. The diagram also shows the 
percentage of students who have not graduated within three years of completing their 
education. 
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The selections are 5 course sessions starting at the earliest in 2008 and up to the half year 
in which 6 months have passed since the training was completed. 

 

 

Figure 7. Total number of students’ progression from registration per start term up to 
and including 3 years after completion of program. 

 

 

Figure 8. Students’ progression distribution 

 

The diagrams (figure 7 and 8) show that an average of 77% of the students finished the 
program. An average of 61% of the students finished the program in time and within the 
6 upcoming months (see table 2). In addition, an average of 8% finished the program 
within 1 year and another 8% finished the program within 3 years. Besides, during the 
period 2012-2014, an average of 23% (26% in 2012, 15% in 2013 and 28% in 2014) of 
students who did not graduate from the program in the expected time, have not finished 
the program over 3 years.  
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Utbildning Starttermin Totalt 

reg. 

Reg. Uppehåll Avbrott Bortfall inom 6 

mån 

Andel 6 

mån 

inom 

1 år 

Andel 1 

år 

inom 

3 år 

Andel 3 

år 

Master´s 

Program in 

Business 

Administrat

ion Strategy 

Man... 

20122 27 0 0 1 5 16 59,30% 19 70,40% 20 74,10% 

20132 39 0 0 3 3 27 69,20% 29 74,40% 33 84,60% 

20142 32 0 0 1 8 17 53,10% 20 62,50% 23 71,90% 

Total 98 0 0 5 16 60 61,20% 68 69,40% 76 77,60% 

Table 2. The table shows the total number of students' progression from registration per 
start term up to and including 3 years after completion of the program (see explanation 

in Appendix 2) 

 

The number of interruptions (“avbrott”) is low (see table 2). However, it is noteworthy 
that only 61% have completed the program within 6 months. This could be explained by a 
number of students that have been not able to finish all the courses and complete the 120 
credits needed to get the degree. These students needed more time to complete the 
program. For instance, 8% needed 1 year after the program period to finish the program 
and another 8% needed 2 years after the program period to complete their degree. In 
connection with the students completing their studies, for example, we inform the 
students about how they plan for completing their degree. We also send information via 
e-mail about how they should proceed to apply for their degree in case they completed all 
the credits needed (i.e. 120 ects).  

Despite these efforts, it is still not enough especially for the ones that did not complete the 
master’s thesis within the time expected. For instance, there are some students who return 
after a year or more with the aim to finish their master’s thesis. However, their return is 
difficult to anticipate in the resource and time planning and as such there are often no 
supervisors available for them. When the students come back, they are not planned for 
the master thesis, it is then in the course director to find supervisors on very short notice. 
Sometimes, there are no supervisors available. For these reasons, more resources have to 
be allocated for those unforeseen events. This means that the program needs to have the 
necessary funding for additional and required supervision, otherwise all funding will be 
used with no thesis being delivered.  

In conclusion, it is difficult to plan beforehand how to help the students who left the 
University to finish the program. Currently, the only possibility for the program is to 
investigate the reasons behind the failure to finish the program and try to contact these 
students in order to collect insights into their plans for continuance in the program. In 
this way, the program can be proactive and prepare the necessary resources needed to 
help the students when they come back with the aim to complete their degree.  
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2.  Goal completion 
 

How are the national degree objectives secured through learning objectives 
and forms of examination? For this presentation, the faculty-specific tool 
should be used (the matrix, CDIO, progression map or the equivalent) 

The matrix (see the excel file attached to this report) has been filled out by the teachers 
responsible for each course in the program. The aim of the matrix is to get a summary 
picture of how the national degree objectives correspond to the learning objectives in the 
various courses of the program. It can also provide an overall idea about how the whole 
program is securing the goals in all forms of knowledge according to the degree objective. 

 

Describe how the education works to clarify for students the connection 
between degree objectives, learning objectives, learning activities and 
examination. 

The essential instrument for guiding students through education is the various course 
descriptions (see examples of course descriptions in pages 5, 6 and 7). These concretize 
the more general writing of the syllabuses, are designed by the individual course 
responsible and constitute their interpretations and applications of the learning 
objectives. On various occasions, mainly during the instruction to the program, detailed 
information is provided on how the different parts of the program aim to achieve the 
overall objectives of the program. 

The program syllabus, the courses syllabuses and the description of the objectives of both 
the program and the courses provide the students with a clear link between degree 
objectives, learning outcomes, learning activities and examination. Constructive-
alignment is used as a method for securing a red thread between degree objectives, 
learning objectives and examination forms. The course objectives for each individual 
course have been formulated on the basis of the competence requirements in the national 
degree objectives, which are concretized based on the specific theme that the course 
concerns. The teaching that is conducted is based on the syllabus and aims to 
systematically prepare the students for examination and to make them aware of the 
requirements that the teacher assumes in order for them to be able to plan and manage 
their learning. Therefore, examination forms are chosen so that they support learning 
objectives and degree objectives.  

Course responsible teachers communicate to the students how different learning activities 
are connected and what they aim to do. Besides, at the program start, the students are 
offered a detailed introduction regarding the national learning objectives and how to 
achieve them through learning outcomes, learning activities and examination. 
Additionally, in the beginning of each course an introductory lecture is presented to the 
students with detailed information about learning outcomes, learning activities and 
examination of the course and how working methods and examination forms relate to 
these goals. For all courses, the examination form is linked to and motivated on the basis 
of the course objectives.  

The teacher explains how the various learning activities within the course should promote 
the course objectives, which in turn are in line with the national degree objectives and 
how these objectives are examined. Criteria for the assessment of examinations are 
clarified in connection with the introduction of the examining assignment. For all courses, 
examination forms, examination objectives/requirements, assessment criteria are 
presented on each course website well in advance of the course start in the current study 
plan as well as that they are communicated orally by the teacher at the start of the course 
and sometimes written in detail in the student guide.  
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Describe the work on progression, both regarding learning objectives, 
learning activities and examinations within the education. 

The courses are planned and placed to create progression and cohesion of the program. 
The courses encompass different types of work adapted to each individual course within 
the framework of a common pedagogical view of student-centered learning. The working 
methods range from teacher-led room teaching, self-study, group work, project work, 
seminars, individual supervision, and case studies. During the program, the student's 
skills in oral and written communication are trained. 

The established course organization is supported by the idea of successively built up 
knowledge. The program starts with two courses that build the students base of theory by 
reading a pile of academic papers and train the students to write academic text by 
processing the literature, analyzing empirical data and combining the literature to make 
a consistent discussion. These courses are aimed at providing students with broad 
knowledge and abilities in leadership and organizations theory and international business 
theory. The courses during semester 1 are strongly focused on training students' ability to 
identify scientific problems, analyze scientific literature and conduct smaller 
investigations (individually or in groups). After that, during semester 2 the students are 
given four other advanced courses. These courses involve subject-specific in-depth and 
in-depth insight into current research and development work. During these courses, 
students are also trained to practice critically formulating issues, collecting material and 
analyzing. 

Then follows a course in Strategy theory, which partly involves an in-depth study in a 
subject area, and partly focuses on developing students' practical ability to reflect on their 
own approach to strategy issues. After this, the students are again allowed to choose one 
of two profile courses for further subject depth including innovation and project 
management course and advanced consumer marketing course. Semester 3 concludes 
with the students being allowed to write a research proposal, which during semester 4 will 
form the basis for their master's thesis. 

During semester 4, the students read a relatively broad method course that is partly 
focused on training in designing a research design and partly focuses on practical method 
training from different methodological perspectives and techniques. The aim of the 
program is that, during the course “Master thesis”, the students will acquire material and 
methodological knowledge and abilities to be well prepared for the work of writing a 
master's thesis during semester 4. The method education is clearly designed to gradually 
build up the students' knowledge and not least reflection and valuability in terms of 
method. As already touched upon, the program begins with a theoretical and applied focus 
on basic social and scientific theory. In addition, the method knowledge is deepened in 
collaboration with the supervisor during the actual term. 

 

Comment on the faculty-specific tool how the national degree objectives are 
secured with the help of learning objectives, learning activities and 
examination. 

In summary, it is judged that education to a large extent ensures that the national degree 
objectives are examined. Some of the goals return in several courses and are also 
examined on several occasions. The learning objectives in the program syllabus 
correspond well to the national degree objectives (see the link to program syllabus in page 
5). 

For instance, all courses largely fulfill the goals of knowledge and understanding. To 
achieve these goals, each course uses learning activities that include mainly lectures, 
seminars and written assignments. Each course starts with lectures to introduce and 
explain basic concepts and theories relevant to the area of the course. During lectures, 
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teachers give examples and the context of the concepts and theories presented as well as 
scholar’s discussions and methods developed in the main area of the course. Before each 
lecture, students are asked to read selected literature to be able to participate in the 
discussions both individually and in small groups. These discussions aim to stimulate the 
students and give those insights and understanding of the main area. Beside literature, 
teachers use concrete cases and explain how these cases can be analyzed using the theory. 
Additionally, students are trained through many teaching activities such as case seminars 
to build the ability to give arguments. A deeper understanding of these theories is given 
to students through the seminars that offer training in oral and written analysis of theory 
and argue for a position based on certain theoretical points of departure. Students also 
gain a deeper understanding in that they independently immerse themselves in individual 
work. 

Additionally, the learning objectives in the syllabuses correspond well with the national 
degree objectives in terms of knowledge and understanding. For instance, the sub-
objective “show knowledge and understanding in the main area” is covered by all the 
courses and represented in the courses syllabuses by learning objectives, learning 
activities and examination. The exception is possibly the sub-objective to show in-depth 
methodological knowledge in the main area of education, which is mainly emphasized in 
some of the courses where the methodology is needed for the accomplishment of the 
course (i.e. master thesis course). However, most of the methodological training is based 
on qualitative methods and the exception is the marketing course (722A49) where the 
students get a quantitative methods training. 

Besides, the learning objectives in the syllabuses correspond well with the national degree 
objectives in terms of skills and ability. For instance, abilities regarding oral and written 
communication are well advanced in most courses. Besides, the two sub-objectives 
“demonstrate the ability to critically and systematically integrate knowledge and to 
analyze, assess and handle complex phenomena, issues and situations even with limited 
information” and “demonstrate the ability to critically, independently and creatively 
identify and formulate issues” are also well advanced in all courses. 

More problematic is the picture in terms of evaluation ability and approach. The same 
applies to the ability to show awareness and judgment regarding ethical issues, insights 
on "the possibilities and limitations of science, its role in society and people's 
responsibility for how it is used", and the ability to make assessments with regard to 
relevant social aspects.  

When it comes to the discussion of interpretation problems in relation to the national 
degree objectives and how they should be represented in the syllabuses, an important 
aspect to highlight is that all course directors have commented that there will be different 
estimates of whether they should estimate how well the degree objective is examined in 
the course or how well it is covered in the learning objective. However, courses’ directors 
are knowledgeable about the degree objectives of the education. This means that the 
learning objectives are used and interpreted to cover the degree objectives, although not 
all degree objectives are clearly reflected in the wording of the learning objectives. One 
example is the degree objective “to show insight into the possibilities and limitations of 
science, its role in society and people's responsibility for its use”. This degree objective has 
both learning activities and examination associated with it, but does not have any specific 
learning objective in any of the program's courses. Instead, this goal is examined in several 
courses but not explicitly represented by a specific learning objective. This can raise the 
question of how to interpret the course objectives in the direction of the degree 
objectives.   

Another issue that can be mentioned is how detailed the courses’ syllabuses should be to 
both represent the degree objectives and to show the connection to these objectives. Thus, 
there is a certain risk that it will be the need for a good ability to interpret the course 
objectives in the direction of the degree objectives rather than clear goals that will be 
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decisive for the connection. It will be an important aspect to include in the forthcoming 
work on making new syllabuses. This is to ensure good goal fulfillment also in the future. 

2.1.  Development areas - goal fulfillment 

Although some courses' syllabuses are comprehensively mentioning the degree objectives 
in accordance with the national degrees objectives, a review of the syllabuses of each 
course with the aim of even more clearly determining the connection to the national 
degree objectives should be achieved.  Development work in this area should be done to 
ensure that all objectives are clearly examined and to make the degree objectives even 
more visible in the syllabuses. 

Besides, method training needs to be strengthened. The students receive a broad and solid 
methodology education, but there are shortcomings when it comes to specialization in 
specific methodological perspectives and techniques (especially with regard to 
quantitative methodology). On a more general level, there is also reason to review how 
some of the degree objectives are set out in the individual syllabuses. 
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3. Design and implementation 
 

What pedagogical models/principles/starting points are used and how are 
they applied in education? 

The learning pillars of the program are research-based knowledge grounded in rich 
empirical examples, a focus on critical and in-depth analysis, and communication of 
results. Consequently, the program combines the depth of a science and research-focused 
degree with the rich practical examples and casework-intensity of an MBA. Therefore, the 
program courses each lay a solid research foundation in the form of articles by influential 
classic and contemporary scholars. On top of that, each course provides insights into the 
workings of a number of international organizations (ranging from Starbucks and Apple 
to The Red Cross) and empirical phenomena (from CSR and outsourcing trends to 
business development in East Africa). Students then use their research-based foundation 
to draw connections between theoretical concepts and analyze them through for example 
casework and projects. Each course also practices the students’ communication skills in 
one or more areas, through the writing of argumentative essays, oral presentations, 
feedback-sessions, debates and café seminars.  This pedagogical model (see figure 9) 
helps the students to go beyond known solutions to known problems. This model is 
presented to the students in the introduction of the program to prepare them and to clarify 
what requirements are placed on the students in their own active learning.   

 

Figure 9. SMIO pedagogical principles 

 

In what way does the education work for the students to take an active role 
in their own learning processes? How is this reflected in the examination 
forms? 

The program has a student-centered perspective and creates an environment focusing on 
students’ learning. This is achieved through active learning which is characterized by 
students who construct their knowledge through active reflection. In other words, 
learning that incorporates student participation. For example, in all the courses the 
student is encouraged to analyze, reflect and discuss openly both individually and in a 
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team through cases seminars, interactive lectures and writing individual and group 
reflections. Each course in the program practices the students’ communication skills in 
one or more areas, through numerous learning activities including writing of 
argumentative essays, oral presentations, feedback-sessions, debates and café seminars.   

Students are encouraged to take responsibility for their own learning through working 
methods and examinations. It is natural that group and project work demands the 
students' own ability to take the initiative, jointly plan and practically implement their 
knowledge. In most of the courses, this type of requirement becomes even clearer, both 
from a group and individual perspective. A special expression of student responsibility is 
the course “term project” (722A48) in which the students in many ways set the framework 
for their own experience. In this course, the students take the initiative, jointly plan in 
group their projects and practically apply research based knowledge in a rich empirical 
case. Another example that could illustrate the active role of the student is the use of 
games and role playing in two courses (“International management” 722A39 and Strategy 
722A22). The use of game and in particular role playing challenge the students' initiative 
ability and opportunities to translate their experiences and knowledge of in-depth and 
complex forms.  

In a similar way, the course “master thesis” (722A31) is also encouraging the students for 
their own learning. During the whole duration of the course, they only get the help of their 
supervisor to direct them but they are totally responsible for doing both the research 
based work and the collection and the analysis of the empirical investigation. The course 
emphasizes group discussion and relay on student initiative, making them responsive to 
the articulation of students' interests. Besides, the course is based on feedback and peer 
feedback which gives the opportunity to the students to progress in their learning and 
educate them on how to give feedback to other students. In addition, the course work is 
largely intended to assist students with articulating and developing their research topics. 
Furthermore, the thesis supervision will be tailored, as much as possible, to the particular 
research interests of individual students.  

Feedback is an important tool for most of the courses. For instance, in the course “Classic 
Leadership and Organization Dilemmas”(Course code 722A38) group discussion and 
students' initiatives play central roles. Thus, students are expected to assume some part 
of the responsibility for defining the agenda of discussion within courses and for 
organizing and carrying out seminars and workshops. This also includes hosting case 
seminars.  

A common feature is that the course examinations provide an opportunity for individuals 
to deepen both in research and practices. For instance, in most of the the courses the 
examination takes the form of writing a paper. This form of examination gives an 
opportunity to the student to choose their topic, to search and select the literature. This 
includes also collecting data and analyzing it. Most of the parts of the examination are 
decided by the student starting from the choice of the topic within the area of the course, 
to the method to the achievement of the whole project. 

 

How does education work to clarify the demands placed on the students in 
their own active learning? 

During the introductory week, students are introduced to the work forms, examinations, 
expectations of the program. During this week the students are informed about the 
importance of their active learning in the education. This is also emphasized through a 
standing writing in the program syllabus: “students shall demonstrate the ability to 
identify the personal need for further knowledge and take responsibility for his or her 
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ongoing learning” and also through “students shall demonstrate the ability to identify and 
formulate issues critically, autonomously and creatively as well as to plan and, using 
appropriate methods, undertake advanced tasks within predetermined time frames and 
so contribute to the formation of knowledge as well as the ability to evaluate this work” 

The program has a clear research focus which is marked by the requirement and 
encouragement to independently search (and evaluate) supplementary or alternative 
materials in connection with the examination assignments. This is also emphasized 
through many course syllabuses. For instance, the course 722A39 expects the student to 
individually “integrate knowledge gained through reading, discussions, experiences and 
cases, and express this orally as well as in writing”. The detailed syllabus of each course 
and the written instructions for each learning activity specify what requirements are 
placed on the students in their own active learning. In all the program courses, students 
are expected to read and take in the literature independently with the possibility to discuss 
it in groups. However, there is a special challenge in comparing expectations and 
understanding of education requirements in a group characterized by different 
nationalities and academic cultures. 

 

What, if any, education-specific resources/infrastructure/learning 
environments exist and are used for education implementation? Are there, 
and if so, what specific challenges does the education have to deal with in 
relation to education-specific resources/learning environments? 

A well-equipped university library is an important prerequisite. It is about access to 
relevant literature, electronic resources for searching and using scientific articles, 
databases, archives, etc. Additionally, another interesting resource or learning 
environment to mention is LISAM. LISAM is Linköping University's e-learning platform 
used by all the program courses. Through LISAM, students have access to course rooms 
with information and communication about their courses. The teacher responsible for 
each course has the ability to create personal collaboration rooms where the students can 
collaborate with each other. For instance, they can access the written assignments of each 
other to read and prepare peer-feedback. Through LISAM, teachers can inform the 
students about any change in the schedule or any information about preparation for the 
next lecture or seminar. Moreover, teachers can also inform students about the points 
they got in each assignment on a regular basis. However, to get access to the course room, 
the student must be registered for the program course. All teachers in the program 
frequently remind the students of the importance of using LISAM. But it’s the 
responsibility of the students to check and connect to the platform to learn about their 
courses and to take the benefit of such a platform.  

Besides, the students have the opportunity to access group rooms when the students need 
to work in teams. In some courses (example “term project” (722A48)), the students have 
their own group room during the period of the course. In that way, students are provided 
with a working space where each group can meet and work jointly in a common project. 
Students are also provided with material to work on their projects using the method 
“design thinking”. 

Several courses in the programme rely on team assignments, therefore students are often 
in need to book study rooms at the university. However, it is not always possible for the 
students to get access to these rooms because the demand is high. Additionally, the needs 
of the students are diverse in a group characterized by different nationalities and 
academic cultures. It becomes interesting to discover these needs. This is a question that 
should be closely monitored and analyzed.  
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How does education work to give students the opportunity to complete their 
education within the planned period of study? Analyze key figures for 
throughput. 

The program provides the student with three chances to retake all the examinations in 
each course. In this case, teachers are accommodating and, as far as possible, considering 
the actual schedule to avoid interfering with the next course examinations. The student is 
also given the opportunity to complement the regular assignment in case they could not 
make it at time or had some circumstances that prevent them from completing the 
assignment. Besides, the teachers help the students to complete their education by giving 
them feedback in almost all courses’ assignments. Thus students can use this feedback to 
improve their work and to maximize their chances to pass their assignments and exams.  

Moreover, at the end of the spring semester, students who are not ready with their thesis 
at the spring thesis examination (i.e. first week of June) are given another chance in the 
early autumn (i.e. end of August). This flexible examination system is, of course, a way of 
giving students as good opportunities as possible to finish their studies. However, there 
are potential problems that ultimately affect the student's integrity and right to dispose of 
their time. Furthermore, one of these flexibility’ consequences could be that teachers in 
the current system could feel overwhelmed because they often find that courses “never 
end”. Another consequence could be to give incorrect incentives especially to the students 
who are not spending the expected time in their studies.  

One can wonder how much time students actually spend on their program studies. A 
number of students are working in parallel and sometimes at night. This can be enriching 
depending on the nature of the work but at the same time working in parallel can also 
distract the student from his studies. Some of the students who work especially at night 
have a hard time coming to class and to complete their assignment at time. This applies 
to the students who choose to study other courses alongside the program. There are also 
students who are living in other cities (i.e. Stockholm, Goteborg,..) far away from 
Linköping University  and need to commute because they have kids and family there. This 
situation can also distract the student from spending the time needed to complete their 
education within the planned period of study. 

 

Analysis of key figures for throughput 

The throughput measured as average credits production per active student and program 
semester is presented in section 1.2.2 “credits production per semester of the percentage 
of active students”. 

The credits production was the largest in semester 2 and 4 (see figure 5). In semester 1 the 
credits production decreased, which may be explained by a number of students that did 
not produce credits especially in the first courses for different reasons. One of the reasons 
could be linked to the low level of English of some students. Since they start from the first 
course reading theory and write academic text in English, these students struggle to get 
credits compared to the other students. Another reason could be linked to students 
coming from different education systems. Unable to adapt quickly to the Swedish 
education system, these students need more time than the other students to produce 
credits and usually start a new course without getting any credit from the previous course. 
In semester 3, the credits production decreased, which may be because a group of students 
study abroad this semester and the credits done abroad are often registered later. 
Moreover, there are also a number of students that have not been transferred to semester 
3 because they did not achieve the 45 credits needed as requirement for their transfer to 
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the second year. Therefore, a number of students continued to produce credits in 
education after the two years had passed.  

 

3.1. Development areas - design and implementation 

The SMIO pedagogical model/principle which is built on research-based knowledge 
grounded in rich empirical examples, a focus on critical and in-depth analysis, and 
communication of results (see figure 11) represent one of the strengths of the program 
that should be utilized and further developed. As described earlier, the program courses 
use numerous learning activities and examination forms that could be more developed to 
further challenge the students' initiative ability and opportunities to translate their 
experiences and knowledge of in-depth and complex forms.  

Besides, the program should continue to work with clarifying to the students how they can 
be responsible for their studies and to have an active role in the learning processes. 
Although the efforts already invested in this regard, it is undoubtedly challenging to 
achieve this clarity in a program with very diverse groups, with different origins and 
widely different academic backgrounds. This diversity creates great value for the program 
because it provides dynamics for the student group, creates unexpected experiences 
between different skills and knowledge.  

However, this diversity could bring challenges. One of these challenges is that even 
students at an advanced level sometimes lack basic insights about scientific practice and 
simply do not understand established principles for handling and documenting sources 
and data. This could be sometimes combined with a problem of English level of the 
student (language of instruction of the program). In this case, the roles of teachers, study 
counselor and the program responsible become complicated. From the experience of the 
program, the quality of education is not only affected by the teacher's competence, 
resources availability, research connection, etc., but equally by how the admitted students 
can meet the requirements and expectations that are set. 

These challenges raise the questions about student recruitment strategy especially with a 
huge number of applicants that the program attracts. One way is to make the eligibility 
and the English requirements stricter and to investigate why students with a low English 
and academic level have not been filtered by the admission system considering the small 
scale of the program (40 places per intake) and the big number of applicants. If these 
problems can be solved, the program can be developed in a way to further promote the 
quality of education which contributes to the increase of the program competitiveness and 
reputation.   

Despite these challenges and the complexity associated with the diversity, the program 
since its early years has been successful in shaping and graduating a new generation of 
researchers and practitioners, competent to understand science and business as social 
phenomena and to help guide their development towards socially appropriate ends. This 
is what explains the huge number of applicants to the program. 

The analysis of key figures regarding throughput indicates that the program responsible 
and the study counselor should analyze more closely why some students choose not to 
take the degree, or do not complete the studies completely and therefore cannot take the 
degree. 
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4.  Research Connection 
 

Describe the scientific environments at LiU that are relevant to education. 
In what way is the business conducted so that there is a close connection 
between education and research at LiU? How will the activities in the 
research environments benefit the education and the students? 

The program is closely linked to the Division of Business Administration and the research 
conducted there. Many teachers and researchers in the division have roles within SMIO. 
These roles include course responsibility, responsibility for individual courses, teaching 
in individual courses, and supervision of master thesis. In this way, SMIO students have 
access to expertise in several business administration fields. In each course, the students 
have many teachers and researchers from different fields that can give the students 
different and valuable perspectives.  

Besides, there are also other teachers contributing to the program with specialized 
competence from other divisions such as “Project, Innovations and Entrepreneurship” 
(PIE) division. Almost all the teachers in the program are active in research at LiU in fields 
that are directly and indirectly connected to the topic of their courses. In some courses, 
the textbook used, or the articles had been published by the teacher responsible for the 
same course. For instance, in the course “HRM in Modern Organizations” (Course code 
722A47), the textbook and some of the papers included in the literature of the course are 
published by the teacher responsible for the course. 

 

 In what way does the education work to include both current national and 
international relevant research? 

SMIO students have access to the expertise of researchers and guest professors from other 
universities both in Sweden and internationally. This includes Zurich University, 
Fraunhofer Center for International Management and Knowledge Economy IMW, 
Stockholm School of Economics and Karlstad University. This means that the SMIO 
program is deepened and enriched by several research environments through well-
established contacts in the form of guest lectures, course modules and supervision. By 
regularly inviting recognized researchers to a greater or lesser extent and temporary guest 
lecturers from different universities when possible, the education's research foundation 
is strengthened and enriched. 

As explained earlier, the program combines the depth of a science and research-focused 
degree with the rich practical examples and casework-intensity of an MBA. Therefore, the 
program courses each lay a solid research foundation in the form of articles by influential 
classic and contemporary scholars. Therefore all courses are founded in relevant national 
and international research published. 

Since the program is international by nature, it becomes indispensable to conduct 
business education closely related to the current international research. This is reflected 
most in the course literature, where internationally published textbooks are combined 
with pure research literature, not least articles. Thus, the SMIO students from the first 
course of the program are used to reading and working with influential texts that reflect 
the classical and current international research. 

 

https://www.imw.fraunhofer.de/en.html
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 In what way does the education work for the students to acquire a scientific 
approach? 

Since the program courses are grounded on a solid research foundation, the student has 
the opportunity to strengthen the students' possibilities of acquiring a scientific approach. 
The introductory course of the program is designed in a way to lay a more even foundation 
in understanding scientific requirements and practices. Besides, this course is based to a 
greater extent on working with literature that problematizes (or can be used to 
problematize). The students then use their knowledge base to find relationships between 
the acquired theoretical concepts and empirical phenomena, define research questions, 
methods and, for example, carry out case work and projects.  

Another example is the master’s thesis developed by the students. This work should rely 
on a solid theoretical ground. Through this work, the students have the opportunity to 
acquire scientific approach and methods. For instance, in the course “Master Thesis” 
(course code: 722A31) the approach to instruction is to some extent subject-based, but a 
strong emphasis is placed on relevance to the students' chosen research topic. Of course, 
on a more concrete level, the entire thesis process, with its various steps, is apt to facilitate 
the students' acquisition of a scientific approach. Additionally, the thesis supervision will 
be tailored, as much as possible, to the particular research interests of individual students. 
To this end, supervisors may be drawn from the Department of Management and 
Engineering's entire faculty. The course work is largely intended to assist students with 
articulating and developing their research topics as well as acquire a scientific approach.  

All program courses, seminar assignments and examinations in some respects train an 
understanding of scientific practice, and develop knowledge of business administration. 
In this way, the program contributes gradually to build up scientific competence. As 
explained earlier, this could be achieved by learning the students to independently analyze 
events and cases, critically evaluate and process material and literature of various kinds. 
Moreover, the students also learn to define complex problems and place them in a relevant 
theoretical context with a consistent and well-founded argumentation. This is combined 
with the ability to interpret, discuss and reflect upon different research topics as well as 
criticism and feedback both from teacher and also peer feedback between students. In one 
sense, the program as a whole is designed to gradually build up scientific competence. 

 

4.1.  Development areas - research link 

Since the learning pillars of the program are research-based knowledge grounded in rich 
empirical examples, the program ensures a clear link between education and research in 
the learning environment. This requires a vital and robust research foundation. Therefore, 
teachers need to update the research connection at the level of each course to give the 
students an overview about the recent research works.  

Besides, in the long term, the competence of the teacher group must be maintained and 
preferably strengthened, especially in the areas of business administration and in 
particular in strategy and international management. Questions about teachers' 
opportunities for research and their expertise to help students build a scientific approach 
could be raised every time there is a new replacement of the responsible of the program 
course. 
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5.  Teacher competence 
 

Fill in the teacher competency table attached to the template. If teacher 
competence can be described in a simple table, use the table field below. If 
the table has a larger format and requires more than half an A4 page, the 
table is attached as an appendix, see below under the heading appendices 
below. 

See table Teacher table. 

 

Describe and comment on the overall competence that the teachers, who 
participate in the education, have in relation to the needs of the education 
regarding 

- Scientific 
- Educational and 
- Where relevant, profession-related skills. 

The permanent staff at the division of business administration, together with regular 
visiting teachers (see table teacher competence), collectively provide a broad teaching 
competence that responds well to the education needs. In addition to a varied and deep 
scientific competence should be emphasized a great educational knowledge, which among 
other things means that the students meet a varied range of educational approaches and 
working methods. The teaching is supplemented by the participation of guest teachers. 
All in all, the program teacher group has high competence for the program. 

The SMIO teachers’ competences can be grouped in scientific, educational and 
professional: 

Scientific 

Most of the teachers of the SMIO courses are specialized in the field that they teach. In 
the same way, the great majority of them, are currently active in research activities within 
the same field and similar or related fields. Besides, most of the courses in the program 
use a combination of other teachers from different divisions besides the course 
responsible of the course. In this way, the students receive many different perspectives in 
the same course (see teacher table). 

Educational 

Pedagogical courses have been taken by all lecturers and teachers of the SMIO master 
program. Teaching staff has the opportunity to develop their pedagogical competence 
through joining pedagogical courses offered by LiU as well as their subject competence by 
doing research in their subject if they want. The university proposes a collection of 
pedagogical courses that are designed to develop the teacher’s educational performance. 
There are other skill development initiatives organized by the university aiming at 
connecting teachers through pedagogical activities in the form of workshops and 
seminars.  

Professional-related skills 

Several teachers of the master have relevant professional-related skills in their field of 
teaching achieved through connection with companies. Almost all the teachers have 
contacts with companies, industries or organizations within their research projects. These 
contacts are used sometimes to create real cases for their teaching. Some teachers invite 
managers or entrepreneurs to be part of their courses as guest lecturers. 
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The overall competences of the teachers participating in the program respond well to the 
needs of the education. Additionally, there is a good combination of the competences in 
the overall program (see the teacher table). However, there are disparities between the 
courses when it comes to variation of teachers’ competences (see teacher table attached 
to this report). For instance, in some courses there is a good variation of teachers that can 
provide the students with many different perspectives of the same topic. However, this 
variation is less present in other courses. 

 

What skills development efforts, in relation to the needs of the educational 
assignment, are made? 

Permanent teachers have the opportunity to revise their courses and improve their 
educational and professional related skills during the 25% of competence development 
offered by the division of Business Administration. The research that is being conducted 
by the teachers is of course essential to maintain and develop the scientific competence of 
the employees. A general difficulty is that the teachers at the division of business 
administration have well-filled services and in many cases a great commitment to basic 
education within several programs and independent courses. The allocated space for skills 
development is relatively limited, but at the same time difficult to expand given the scope 
of the department's educational assignments. Besides, it is difficult for the teachers to 
balance between teaching and research, in particular, when teachers have a limited time 
of research (i.e. due to the time constraint of research funding) and they have to teach in 
the same period. 

 

What has the stability of the teacher group looked like over time? What is 
the stability of the teacher group expected to look like in the coming years? 

When it comes to the stability of a consistent teachers’ group over time, the consistency 
has suffered from instability due to changes in the program or staff turnover caused by 
circumstances beyond control (this includes, pension, sickness, move to other universities 
or places). Moreover, there are changes in the teachers joining the different courses 
besides the responsibility of the course which can also create instability of the teachers’ 
group over time. In recent years more and more employees have been involved in the 
program.  

As stated earlier, SMIO program relies on teachers from LiU and other national and 
international universities. This represents an advantage of education but at the same time 
a source of uncertainty about long-term planning. 

During the next few years, the group of teachers will hopefully attain stability with a very 
limited amount of slight changes including the structure of the program change. Perhaps 
removing or adding courses could affect the group of teachers. However, the program does 
not have control over the allocation of teachers. For instance, sometimes when a teacher 
decides to not be part of a course, he/she is replaced by another teacher in a short notice 
and this means sometimes relying on a teacher that does not have direct expertise in the 
course subject. The same case applies to when a teacher moves to another university. The 
dilemma is that if you don’t find a teacher that is a specialist in the field of the course, the 
program is obliged to give this course to the students because it is impossible to remove, 
change the course in a short term. As the rules dictate, if the program syllabus changes, 
the changes will apply only one year after the actual changes. 

 

 



27 

 

5.1.  Development areas - teacher competence 

Based on the discussion above, one of the areas that could be developed is improving the 
variation of the teacher in some program courses in order to provide the students with 
many different perspectives of the same topic. Besides, this can also avoid the problem of 
teacher replacement in case of sickness or turnover. Thus, planning can be solved in the 
long term. 

Another important point is to work together with the division (who provides the courses) 
to improve the stability of the group of teachers over time. This can be achieved by 
compromising to keep the course responsibility at least for a few years.  It is also 
important that the department in future recruitments of teachers and doctoral students 
take into account SMIO's long-term need for specially qualified teaching staff. 

Since the program is international, it is also important to increase and augment the 
international perspective by inviting teachers from international universities and not 
simply rely on the internal and regional teachers. This is something that is already 
implemented in some courses but requires development in the future and depends highly 
on the resources available for the program. Besides, inviting guest lecturers from 
professional organizations is already being resorted to in some courses but can be 
improved further in other courses since it would be desirable to have a continuous 
professional perspective in education. 
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6. Working Perspective 
 

How does education work to ensure that students are prepared for working 
life? 

The program aims to educate future leaders with good judgment, who can make well-
balanced decisions. Besides, the program is designed to provide post-graduate training in 
Business Administration at an advanced level and prepare for future PhD-studies. 
Furthermore, the international environment of the program will also provide the 
graduates with good cross-cultural competencies and communication skills.  

Moreover, the program combines fundamental academic knowledge (thinking and 
reasoning) and experiential knowledge (skills) to prepare students to go beyond applying 
known solutions to known problems. Upon successful completion of the program, 
students will have acquired good analytical skills and the ability to think strategically. 
With the international focus of the program, they will be qualified for working with 
international companies and organizations. Hence, the program develops the students' 
readiness to meet changes in working life and ensures that students are prepared for 
working life. 

Upon successful completion of the master's program, students should be qualified for one 
or more of the following options (see examples of a selection of alumni jobs in attached 
document matrix): 

- Employment in business management, public service or education with special 
expertise in the relations among business studies, economics and society at large. 

- Employment in international companies within areas such as: innovation, HR, 
management control, business development, strategic management, 
marketing...etc. 

- Continuation of a career in science or business with additional expertise in related 
societal and policy issues. 

- Management positions or consultancy work.  
- Further research in the area of science and business studies.  

Among our alumni students we have for example consultants, business analysts, 
innovation strategists, marketing and brand executives, HR managers, project managers, 
etc. Some alumni students have become entrepreneurs founding their own businesses. 
Some alumni students have also chosen to pursue an academic career through doctoral 
studies (PhD) (4 PhD completed in Liu (in IEI) in different divisions and two PhDs 
ongoing) besides other PhD and academic jobs in other universities in the world.  

 

How does education interact with the surrounding society? How does 
collaboration contribute to quality in education? 

The program offers a challenging and diverse environment that is similar to the pressures 
and constant changes present in their future working life. Besides, the program provides 
them with the opportunity to work in a multicultural environment where the diversity of 
perspectives has to be turned into workable solutions. A typical SMIO class consists of 
some 25 to 30 different nationalities, which brings interesting perspectives to discussions 
and insights into the different markets of the world. Additionally, the program seeks to 
simulate the future work environment of the students, thus learning processes are 
centered in teamwork, leadership and organization, and set an environment where the 
study tempo and expectations are high. From day one, we actively work with team 
processes where taken-for-granted ideas are challenged and the students’ abilities are 
stretched, step-by-step. 
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Furthermore, the program has been designed to facilitate the building of strong ties 
between students and embracing diversity and differences. In fact, the first semester of 
the program has been designed to ease socialization and enables students to quickly form 
ties across cultural boundaries. Initially, courses work actively with socialization through 
team building as well as leadership and organization exercises. Furthermore, the SMIO 
Big Brothers and Sisters, a group of six to eight handpicked senior students, support our 
new students from the moment they are admitted until they are settled in, and act as 
mentors and role models as well as organize activities ranging from company visits to 
social events. Later on, challenging assignments and tight deadlines further hone the 
students’ bonds in their respective teams. Therefore, the students get to know each other 
well, forming an international network for the future. 

 

How is the working life perspective followed up in order to ensure that the 
education is useful and prepares the students for a changing working life 

Through some courses, the students visit companies and organizations as part of their 
educational learning. Moreover, they also have the opportunities to conduct interviews 
and collect data from these companies as part of their education. Moreover, most of the 
teachers in the program have close connections with companies and organizations that 
they use as cases in their teaching. Besides, the strong focus on concurrent issues 
regarding management and the business environment can help the responsible of the 
education to obtain information that is relevant to the usefulness and preparation of the 
education for working life. 

 

How does education work with following up and utilizing alumni's 
experiences? 

The program involves the alumni who are working in the university in teaching in most of 
the courses of the program (ex. 722A38, 722A39, 722A47, 722A22, 722A49 and 722A31). 
The alumni involvement in the teaching can improve the quality of education since they 
have already experienced the program when they were students. Besides, some alumni 
have helped newly graduated students to get a network for their future job search and 
sometimes jobs in their companies.  

In addition, SMIO alumni are also part of the advisory board of the program. In fact, three 
of them are working as managers in different companies and are participating in the 
discussion about the program. Alumni’s experience could be used for the development 
and the achievement of a good reputation of the program around the world. In the same 
way, alumni can also show the international picture of Linköping University and serve as 
a tool for marketing both for the program and the University. 

We started a project for one year to collect all information about alumni since the start of 
the program (2007) until today. The aim is to create an international network of alumni. 
We intend to invite them to an annual alumni meeting at LiU organized by the program 
and hopefully the university. Such workshops have a huge potential to contribute to the 
development of the university’s international picture and can further improve the 
popularity of the program both nationally and internationally. For example, the alumni 
can be asked to present their companies and their career progress after they graduated 
from the program and describe how the program has helped them in their working life. 
However, even though, right now we already have knowledge of several of our SMIO 
alumni and their success in the work environment, we are still missing a connection to a 
big number of them that we are still trying to connect with. 
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6.1.  Development areas - working life perspective 
 

As we have discussed earlier, alumni is a highly valuable resource and strength for SMIO. 
Therefore, increase the contact and collaboration among and with alumni (ex. through 
workshops that invite SMIO alumni to come to Linköping University and present their 
companies) could improve further the utilization of alumni for the education work. 
Moreover, many SMIO alumni have management positions in very famous companies 
around the world. These alumni’s experiences and their networks can be used to nourish 
the program further and to improve the overall quality of the program by involving them 
in the teaching and the development of the program. Therefore, the main development 
area is to create a system for regular contact with and follow-up of the alumni. This 
includes thoughts on mentoring and organizing an annual alumni meeting at LiU which 
could also be an opportunity for seminars with potential employers. 
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7.  Student Perspective 
 

Describe how the education works in order for the students to take an active 
part in developing the education. 

The students at the SMIO master are positioned at the core of the program perspective. 
Besides, the program encourages creativity and critical thinking. As mentioned before in 
the Design and Implementation section, this is achieved by the concept of active learning. 
To do so, students are asked to build up their knowledge thanks to active reflection 
processes. Therefore, in order to learn, students need to be active parts of the process. 
This is achieved with different techniques such as peer feedback sessions, student debates 
or role plays. The development of the quality of education is in focus in several points. 
This include: 

- For each course, students are given the opportunity to evaluate individual courses 
at each end of the course anonymously.  

- In some courses, the teachers get direct feedback from students or by email 
concerning the course content or the teaching activities. The teacher uses the 
feedback to revise and improve the course. 

- A continuous discussion exists between the program manager and the course 
managers about the overall course and especially if there are new changes and 
complaints from students. 

- There are also meetings between the program manager and the students to discuss 
some issues concerning their study plan, and complaints about specific things in 
the course. These issues will be communicated and discussed directly with the 
teacher responsible for the course. 

- The program advisory board (including SMIO alumni, teachers and program 
manager). This board organizes meetings to discuss the overall structure of the 
program and the opportunities to develop the quality of the program. The board 
can also focus on small problems concerning a specific course. 

The course manager takes into account the views and works continuously to improve 
weaknesses and shortcomings. Students are also welcomed to discuss their views on the 
course individually with the course manager during the course. As the courses in the 
program are small-scale, students are visible to teachers and views can be captured. Any 
action is communicated directly by the course manager to the student group as a whole. 
If there are requests by students for course offerings or course elements, these requests 
depend on the subject competence and opportunity to implement. Actual limitations and 
opportunities are communicated to students so that they get an idea of what is feasible. 
Besides, explaining what is practically feasible can give students a better understanding 
of why teaching looks the way it does, even if they wish it looked different. 

 

Describe, for example, how the education works with course evaluations, 
meetings between the program manager/chair of the program board, 
course managers and students where the development of the quality of 
education is in focus. 

KURT or “Evaluate” evaluation are some of the tools that can help students to give their 
feedback about the courses. It is one of the duty of the course responsible teachers to 
conduct a KURT/Evaluate evaluation. The program responsible and the course 
responsible meet with the study director to discuss the issues that could be discovered 
when reading the feedback of the students. These issues can also be discussed in a meeting 
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with the program advisory board. The course evaluation meetings are a good way to have 
open discussions about the courses, and a significant complement to KURT/Evaluate.  

A particular problem is the general lack of enthusiasm for the students to participate in 
KURT/Evaluate evaluations and as a result, the results must be regarded as an extremely 
uncertain indicator of how a student group generally values the education and their own 
efforts. This raises the question of how much changes should be done on the course based 
on the student feedback especially if the rate of the participation in the KURT/Evaluate 
surveys is low. 

 

Describe how education protects the students' opinions and experiences 
about their study situation. 

The students can freely express their opinion about the conditions in the education itself, 
teaching, preparation work, course structure, learning activities, examination forms, etc. 
A basis for knowledge of the experience of such conditions is of course the formal course 
evaluations (KURT in the last years and now Evaluate) and the dialogues around them, as 
described above. This course evaluation is anonymous which gives the student the 
freedom to express his/her view without fear of confrontation with the responsible of the 
course evaluated. However, this formal evaluation happens at the end of each course and 
can sometimes enable teachers to evaluate in a real time the students’ opinions and 
experiences about their study situation. Additionally, if a study situation means 
workload, KURT or “Evaluate” is, on the whole, hardly an entirely reliable indicator. We 
also know that many masters’ students choose to work in parallel with the studies, which 
gives a constant fear that the studies are not sufficiently demanding to respond to full-
time employment. This raises the question of the students' own responsibility about their 
study situation and what is the role of the program responsible to make sure the students 
organize their work effort in the best way. 

To complement this formal evaluation, there is a need for continuous conversation with 
the students in the daily activities. Even though it is difficult to document this type of 
evaluation, it is still valuable for the teacher to use this type of continuous evaluation 
through comments, questions and discussions in the lecture or seminar room as well as 
natural reflections on one's own educational insert. Besides, a dialogue is spontaneously 
organized by the program responsible with the students at semester 4 to confirm the 
importance of self-responsibility and that all students actually have the opportunity to 
organize their work effort in the best way. 

 

7.1.  Development areas - student perspective 
 

Overall in the program, students are welcome to discuss their views on the courses 
individually with the course and program responsible. However, it is important to check 
how the student’s feedback is used by the course manager. For instance, forms should be 
developed for more regular program dialogues with the entire semester groups, to capture 
issues and problems in daily course activities. 

KURT or Evaluate can be seen as indicative tools but they are unable by themselves to 
lead to higher participation and more solid and meaningful information back to the 
program. One development area could be how to complement these tools to achieve 
higher participation and more solid and meaningful information back to the program.  
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8.  Gender Perspective 
 

In what way is the gender equality perspective included in planning, 
implementation and follow-up and how does this contribute to quality 
development? 

The gender equality perspective is introduced in education as an aspect of Equal 
Conditions. During the introductory week, the newly admitted students are informed 
about the expectations, rules and processes that within LiU are linked to Equal conditions. 
However, in a program with very diverse groups, with different origins and widely 
different academic backgrounds, it becomes challenging to construct the students groups. 
These challenges are caused by conflicts in students groups and can be represented in a 
form of attitudes and behaviors that do not conform to a Swedish gender equality norm. 
Thus, it is hard for the teacher responsible for the course to manage the students groups 
and to decide which students' distribution will work best. From the beginning the program 
underlined the importance of diversity and especially how to embrace diversity. 
Therefore, the composition of the groups places relatively high demands on intercultural 
competence and understanding of diversity. The number of known conflicts in the student 
group based on cultural contradictions has been witnessed during years, but it has 
occurred that the program responsible with the support of teachers or study counselor at 
the faculty has to intervene to mediate and calm conflicts between students. 

How can a gender equality perspective be integrated into the content, 
design and implementation of education? For example, regarding 
syllabuses, course literature, learning activities, subject content, student 
population and throughput of male and female students. 

Gender equality interpreted as equality between women and men is important given the 
lack of female full professors and research leaders in the field of Business Administration. 
The ambition is an international research and student environment with equal gender 
distribution. The distribution between teaching staff in the program has over time been 
uniform in terms of gender and in terms of origin. As regards the actual distribution 
among students in the program, it is estimated to be relatively stable during the 5 last 
years, although unequal in terms of gender (60% men and 40% women) (figures to 
support this estimate are available in the section 2 Key figures). This raises the question 
of how to achieve equality in terms of gender, especially if the program does not have 
control over the gender consideration when the admission is carried out. Moreover, in 
each course, the course managers are already considering a variation in the gender 
distribution when forming the working groups. They also consider mixing them in terms 
of origin. 

 

8.1.  Development areas - gender equality 
perspective 

The program promotes equal conditions by offering an education which is by its nature 
oriented towards normative and ethical issues. However some aspects could be further 
developed, strengthened and clarified . As mentioned earlier, in terms of gender, the 
program has 60% men and 40% women. The question is how do we achieve 50% men and 
50% women? It is important to focus on how to achieve equality in terms of gender, 
especially if the students are coming from different countries in the world. Which 
requirements should be set to achieve gender equality?  
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Another interesting question is how can we solve the problem of gender equality in the 
group of teachers with a drastic and apparent lack of female full professors and research 
leaders in the field of Business Administration? 

To reflect on the group challenges discussion presented earlier. One interesting aspect to 
further develop is what is a good way to distribute and form the students groups especially 
in a program with very diverse groups, with different origins and widely different 
academic backgrounds. 

 

 

 

 

 

 

 

 

 

 



35 

 

9.  Sustainability Perspective  
 

How to ensure that students in their education programs / courses gain a 
basic knowledge and understanding of how sustainable development is 
relevant in their respective education. 

Social sustainability is the focus of some of the program courses. For instance, in the 
course “Contemporary International management paradoxes” (722A39), a week focuses 
on “ethical issues in the business environment” taught by a teacher specialized in ethics. 
The same course used to take the students on company visits focusing on environmental-
related sustainability (examples include Tekniska Verken). In the same course, an 
additional week focuses on circular economy in which students are given the opportunity 
to play a business game revolving around environmental issues and the circular economy 
aspects. Moreover, the course “Management Control Systems” (722A46) focuses also on 
ethics and gives the possibility to the students to discuss cases that are dealing with ethical 
issues. However, ethical aspects in some courses are not currently well-defined and 
clarified in the courses syllabuses. 

 

9.1.  Development area - sustainability perspective 

As explained earlier, the program emphasizes the importance of sustainable development 
through a number of learning activities and examinations in a number of program 
courses. However, more work is needed to develop a good foundation of knowledge and 
understanding of sustainable development by integrating this approach further in the 
teaching and by increasing the number of cases that are dealing with sustainability and 
ethical issues. Moreover, ethical aspects in some courses (the courses that have already a 
foundation of sustainable development and ethical considerations) should be currently 
well-defined and clarified in the courses syllabuses. 

 

 

 

 

 

 

 

 

 


